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Research: whole-school programmes have little, if any, effect on daily moderate-to-vigorous physical activity
levels

The UK does not have a whole-school framework, therefore, internationally, frameworks are based on theory

rather than multi-stakeholder input

Current UK policy and health schools scheme has a narrow focus on singular interventions which

research shows are unlikely to cause significant benefit to MVPA

PEDIATH

o

Y/OBESITY PREVENTION

Are school based physical activity terventlons effective and
t: lysis of cluster
trials with accelercmeter-assessed activity

Rebecca Love © | Jean Adams | Esther M. F. van Sluils

fr?;.‘.’(;".i‘s’,ﬂfm.l.,.y sy | Sommary
The revslence of chkdhod abest is nrcasing ot cidemic racs gabay, vith

idening iccuales between advantaged and dsahaniaged groups. Despls the

e

o o T T e A

g scoe from bselne o folowup was ckubted for dlly minies of
accleromete-assesed. moerte-{o-gorous physical actly (MVPA) for the. i
Pt D s vl e | efect, by gender, and by soc-econonic posion (SEPL. Twsnty e ik met the

o ek e o | M e i
There
to e o ot postively inpact

e
ender and SEP. Furthr assssment and masimization of implementation iy s

11 INTRODUCTION

e ad s, et sl s ey, st e

oun gk aged 518 years ccumult s st 60 s of
tioros i ety VP dly > Hoeer, b

€149206 ar cnka? Pyl sy < 3 by contor to
oo obesiy sné et idlnes recared tht

Promoting st sty by educin st n et biours
[ ——————

ottt s et

e |

Heath Promation ntenatons 0133447-59
ok 1010831
Aduancs Ascess Publication Date:  Sspamber 20

OXFORD

Co produclng active Ilfestyles as
y PP oach: theory,

g ct
Alfred Ritten’, Annika Frahsa'#, Thomas Abel’, Matthias Bergmann®,
Evelyne de Leeuw*, David Hunter®, Maria Jansen®, Abby King’, and
Louise Potvin®

Institute of Sport Science and Sport, Friedrich-Alexander-Universitét Erangen-Nuremberg, Erlangen,
Germany, “Insttute of Sacial and Preventive Medicine, Uriversity of Bern, Bern, Switzerland, ‘Instiute for
Social-Ecological Research, Franklurt a. Main, Germany, ‘Centre for Health Equity Trai
Evaluation (CHETRE, University of New South Wales, Sydney, Australi, *Centre for Public Policy and
Health, Durham University, Durham, UK, *School for Public Health and Primary Care, Maastricht

University, Maastricht, The Netherlands, "School of Medicine, Stanford U Stanford, USA,
“Department of Social and University of Montréal, Montréal, C

“Cormaspondingsuthor, Emait snni rahes@faude

Summary

Popation hesth itrvenions tend 1 ack kst he marging dicourseon inrsclvenowledge

. This situati
pact health hfe!lvl:s e development of saegios for populton vl change. Tispaper -

appro: \eory in the context of ‘social practice’ It in-
vestigaes the mochaniams of o producton af v Hosyles by populaton groups, professonsl,

outlined to describe and explain how social practices of selected groups co-produce active lifestyles.
Four itervantion odes for promoting the co-productin of ctiveIfasyls through an nteactve-
the German research net-
ok Gapaldeeth s aed usuate v imaenion mocls might booparadonaiued 1 el

d ntervention. Five subprojects develop, implement and evaluste ntarventions scross m life-

sllfo-

sidress
the inerventon research challongo of sustalnablo change of inaciivo Ifesyles. The Infractive ap-
proach presented settings for mani-

fod purposes thr resoweh o neecd on vt 5 co-produced knowledge-to-action agenda

Key wards: structure and agency, population heslth inervention research, knowledge exchange, co-production,
actve festle

et vttt —

eview and M y: -
Interventions Through Schools to Increase Physical Activity

Laura B. Russ, Collin A. Webster, Michael W. Beets, and David S. Philips.

Backgpounds A e schel” s

S o

FADS, | ABAS. 2 SW, a4 14 FCE. i
o et 1 o S i gl el Pl s D s ol
0ot ou oy b on ot s he ek e pros fiagh o sy b gl o
e o e e oSl St Howre i oo bt
o e oot deough P Uty ciesof . havs adopcd,  whale-of acho speunch et nccr
oot P oty P s Dt e cecs o earesions Loteing il CSPAP
e componcnts may .
e it

The el o s ecnns iy 10

Specifcally, » systematic review an

ing the

s
‘et e quanly aad ey of erveaion componens - PRISMA (el d,-MWn.m\m\mm eviews and
el e P Re ot s whol o i

o defina I SPAP componeris.

i resourcs (pmmn;\ I it s e
o provde acess, enconragement,and enabl ol
o igpane o aheras ey pyie
sty Gomotescrmore ey (307 i i
ol physcal acivty programs.

e reomended. Disact
s ccaon P ) A dg <l FADS).
(61 PA et o e sl (PABAS) (i) 4 welaes (SW),
el e crvmahy nghges (R s Tl 15

mpanents o &

Methods

Evidence Acquisition

e St S v i an sy
At 2012 and Jonuary 2013 T eviowers condueted i
p(mdml»:u\ g2k onic ahese GoogleSeholr and

PubMid) nd the following combinaions of ke
iy ol and - exp. ol Afor n il
S munber

Gt dtahasc w100, gzsement. Results from e letronic

Uneriy Avpitn G, Wer (VEBSTERE i sl i

dnshas sarh.
g 0 e PRISAR guidslins. Exin review srticoson out

ol Colunbi, SC. Bos s withhe Dt of e Sceces,
Univety of Soth Calin,Cehmbi. S Pl wthhe Do o
e o o T, S s

for closion of sics,

iclton i, o, v il i i vy
it 1y e Ui Sits, 2 gt an schoolsrade



https://onlinelibrary.wiley.com/doi/pdf/10.1111/obr.12823
https://onlinelibrary.wiley.com/doi/pdf/10.1111/obr.12823

National Sport England local
organisations sport, delivery pilots

PE and health
Active

Partnerships

Head

Teachers
teachers

EnhaRcing Academic Per‘f N | Whole

Health'and \Well= belng {
The Crucial Role'ofPhysical Activity el
Framework

Active School

Coordinators Public Health

A conference for school leaders and governors

Tuesday 4 June 2019 Researchers
Leeds Beckett University ¥

Conference

9 Yorkshire Internat|ona|

{9\ s e
L[ 408 researchers




Aim: to support every child to increase their physical activity levels, working towards
achieving 30/60 minutes per day.
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Groups Groups



https://www.designcouncil.org.uk/news-opinion/design-process-what-double-diamond

Mixed Stakeholder Same Stakeholder Independent

Groups Groups

PHASE 1 PHASE 2

General problem/question
Specific problem/question

T1: ‘Learning to drive’ identify
the components of the Whole-
school PA system

T2: draw a whole-school
physical activity diagram

DISCOVER DEFINE
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Mixed Stakeholder Same Stakeholder Independent

Groups Groups
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T3: Present and T5: Refine model

discuss and draw final
version
T1: ‘Learning to drive’ identify

T2: draw a whole-school

the components of the Whole- physical activity diagram

school PA system

T4: Review original
model based on
discussion

T6: Voting,
narrowing down to
two final diagrams

DISCOVER DEFINE DEVELOP DELIVER
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Task 6: Voting

Stakeholder type: Researcher, teacher etc..

croup numoer: Model design team (e.g. team 3)

1@@

Why do you like this diagram?

Does anything need adding?

2@@

Why do you like this diagram?

Does anything need adding?

4.@@

Why do you like this diagram?

Does anything need adding?

SOO

Why do you like this diagram?

Does anything need adding?

Why do you like this diagram?

Does anything need adding?

Any further comments:

3 v¢ stickers

|V|aX 2 on any one model.

e Hand your form to
Lauri or Luke
e Grab adrink

15:15 1o 15:35







General problem/question

Mixed Stakeholder

Groups

PHASE 1

T1: ‘Learning to drive’ identify
the components of the Whole-
school PA system

DISCOVER

Same Stakeholder
Groups

PHASE 2

Specific problem/question

T2: draw a whole-school
physical activity diagram

DEFINE

Independent

PHASE 3

T3: Present and
discuss

T4: Review original
model based on
discussion

DEVELOP

PHASE 4

T5: Refine model
and draw final
version

T6: Voting,
narrowing down to
two final diagrams

DELIVER

Specific solution/design

PHASE 5 —T7: review model, key principles,

next steps
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This section will involve sharing your views on the proposed
changes.

We have a draft design of the initial model. The first round of questions will relate to the
proposed changes to this model.

Model 1

Evidence of the effects
of physical activity

v

Teacher practice

and ethos
v

Pt ¢

CHILDREN LEADERSHIP & EXIT STAKE SOCIAL
& STAFF MANAGEMENT HOLDERS ENVIRONMENT | | ENVIRONMENT

Best practices
of physical activity

Proposal 1: Alter the terms skills, knowledge and competence to Capability,
Opportunity and Motivation to align the framework with the COM-B model (Michie
etal. 2011).

Proposal 2: At the heart of the model, change teacher practice and ethos to
whole-school practice and ethos.

Proposal 3: Alter the 5 original pillars (Children and staff, Leadership and
Management, External stakeholders, social environment, physical environment)
to five people-oriented pillars. (children and young people, teachers and school
staff, school leaders, parents, wider stakeholders).

Proposal 4: Remove the social environment and physical environment as pillars
and show these as interweaving through the five pillars.

Proposal 5: Present the five people-orientated pillars and the social and physical
environment as a DNA helix.

Proposal 6: Introduce a new part to the model where children are included as the
main beneficiaries.

Proposal 7: Change the best-practice physical activity box to reflect the seven
PA segments/ opportunities within the school day.

Proposal 8: Rotate the model 90 degrees to the left.


https://paperpile.com/c/BqRpqw/IknV
https://paperpile.com/c/BqRpqw/IknV

1. Change skills, 2. Change 3. Change 5 4. Show social & 5. Present the 6. Introduce a 7. Change the 8. Rotate the
knowledge & teacher practice  original pillars to  physical five pillars and new part to the best-practice model 90
competence to & ethos to 5 people- environment as social/ physical model where physical activity ~ degrees to the
capability, whole-school orientated pillars interweavin environments as  children are box to include 7 left?
opportunity & practice & ethos. 9 a DNA helix? included as the PA segments/
motivation through the 5 main opportunities?
pillars. beneficiaries?
Nat Researchers (n=5) 100 100 80 100 20 80 60 40
Public Health (n=5) 100 80 100 100 0 80 80 80
Active Schools (n=4) 75 100 100 100 50 100 50 50
Head Teachers (n=5) 100 100 100 80 60 80 40 60
Teachers (n=5) 100 80 60 100 60 100 60 20
Active Partners (n=4) 100 100 100 75 25 100 75 50
Int Researchers (n=5) 100 100 100 80 40 80 0 40
Nat Organisations (3) 33 67 100 100 67 100 100 100
LDP (n=1) 100 100 100 100 100 100 100 100
Total (n=37)
Overall in agreement 92 92 92 92 41 89 57 54
Number of groups 8of9 90of9 90of9 90of9 30f9 90of9 6 0of 9 4 0of 9
with +ve response
Accept/ Decline Accept Accept Accept Accept Accept Accept

modification

Modifications were accepted when >50% of the total sample voted for the change and more than half of the stakeholder groups (5 or more) voted

for the change.




#CreatingActiveSchools #CreatingActiveSchools

Evidence of the effects
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Evidence of the effects
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